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Abstract:
Keywords Introduction: Teacher training in EMI may pose certain
English as a Medium of challenges in countries where rates of English language
Instruction (EMI); teacher proficiency are not high. This study examined the perspective
education; teacher of pre-service English teachers and teacher educators on
educators; active learning; effective English as a Medium of Instruction (EMI) teaching
lectures practices, the challenges involved, and the immediate needs of
teacher education in Ecuador. Methodology: In this mixed-
method study, the researcher collected data from 123 pre-
service teachers through a quantitative survey on their
preferred teaching practices and conducted in-depth interviews
with five teacher educators at a teacher training university to
explore challenges, needs, and best practices, as well as to
identify points of alignment and areas requiring adaptation.
Results and discussion: The findings indicate that both
groups of participants value lecturing and Active Learning (AL)
strategies in EMI teacher training. Specifically, lectures are
valued for their time efficiency and for simplifying complex
concepts for all participants, and AL is praised for fostering
engagement, critical thinking, and knowledge application.
However, implementing these practices is not without
challenges, as lectures pose challenges to student engagement
and knowledge retention, and AL is criticized for uneven
participation, time inefficiency, student fatigue, and limitations
in addressing complex subjects. Moreover, suitable EMI
teaching materials that align with learners’ proficiency levels are
scarce. Conclusions: Effective teaching practices to respond
to the challenges identified in this study involve combining
lectures and active learning to minimize the obstacles and
maximize the benefits of each method of instruction.
Immediate needs include developing suitable materials that are
easy to read and integrating active learning techniques with

traditional lectures.

Resumen
Palabras clave Introduccion: la formacion docente en EMI (English as a
Inglés como Medio de  Medium of Instruction) puede plantear ciertos desafios en
Instruccion (EMI); paises donde los niveles de dominio del idioma inglés no son
formacion docente;  altos. Este estudio examiné la perspectiva de los docentes en
formadores de docentes; formacion y de los formadores de docentes sobre las practicas
aprendizaje activo; clases efectivas de ensenanza en EMI, los desafios implicados y las
magistrales necesidades inmediatas de la formacién docente en Ecuador.
Metodologia: en este estudio de método mixto, el investigador
recopilé datos de 123 docentes en formacién a través de una
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encuesta cuantitativa sobre sus practicas de ensefianza
preferidas y realizé entrevistas en profundidad con cinco
formadores de docentes en una universidad de formacion
docente, con el fin de explorar los desafios, necesidades y
mejores practicas, asi como identificar puntos de alineacién y
areas que requieren adaptaciéon. Resultados y discusion: los
hallazgos indican que ambos grupos de participantes valoran
tanto las clases magistrales como las estrategias de Aprendizaje
Activo (AA) en la formacién docente en EMI. En particular,
las clases magistrales se valoran por su eficiencia en el uso del
tiempo y por simplificar conceptos complejos para todos los
participantes, mientras que el AA es elogiado por fomentar la
participaciéon, el pensamiento critico y la aplicacion del
conocimiento. Sin embargo, la implementacién de estas
practicas no esta exenta de dificultades, ya que las clases
magistrales presentan problemas en cuanto al compromiso y la
retenciéon de conocimiento de los estudiantes, y el AA es
criticado por la participacién desigual, la ineficiencia en el uso
del tiempo, la fatiga estudiantil y las limitaciones para abordar
temas complejos. Ademas, se constato la escasez de materiales
adecuados de ensefianza en EMI que se ajusten al nivel de
competencia de los estudiantes. Conclusiones: las mejores
practicas de enseflanza para responder a los desafios
identificados en este estudio consisten en combinar clases
magistrales y aprendizaje activo para minimizar las dificultades
y maximizar los beneficios de cada método de instruccién. Las
necesidades inmediatas incluyen el desarrollo de materiales
adecuados y de facil lectura, asi como la integracion de técnicas
de aprendizaje activo con las clases magistrales tradicionales.

1. Introduction

In Ecuador, education is a basic right protected by the constitution, and it is meant to be fair,
inclusive, open to everyone, and free from preschool through undergraduate university studies
(Echavarria & Orosz, 2021). Hence, this country has heavily invested in teacher training
universities to fulfill this promise and to build a better society by preparing capable teachers
through free and accessible education (Echavarria & Orosz, 2021). However, many in-service
English teachers often struggle with low English proficiency (Cajas et al., 2023), and pre-service
English teachers in Ecuador are predominantly educated using English as a Medium of Instruction
(EMI). This may pose challenges to the teaching and learning process, as many pre-service teachers
may find grasping the content difficult due to their low English language proficiency.

Regarding common EMI teaching practices, educators predominantly use Active Learning (AL)
and lecturing to train future English teachers in Ecuador. AL helps make lessons more meaningful
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and can, therefore, improve teaching across different subjects (Borda et al., 2020; du Rocher, 2020;
Freeman et al., 2014; O’Leary et al., 2020). AL practice includes strategies such as contextualizing
the content and connecting it to learners’ personal lives, promoting critical thinking, supporting
independent learning, teamwork, problem-solving tasks, peer learning, and using ideas from
educational psychology, such as cognitive load theory and self-determination (Cheng et al., 2019;
Koh, 2019; Seery, 2015). Thus, it can boost student motivation and participation (du Rocher, 2020)
and is seen as a valuable way to raise the overall quality of education in Ecuador (Orosz et al.,
2018; Robles & Torres-Muros, 2017).

Nevertheless, traditional methods, including lectures, still have a place in certain situations, as
lectures are considered ideal when there is a need to summarize complex topics, share the latest
research, or highlight key ideas (McKeachie & Svinicki, 2014). Given the value of lectures, some
researchers have recommended integrating them with more student-centered activities instead of
abandoning them (Ulimaz, 2021; Nordmann et al., 2022). This idea is especially relevant in
undergraduate pre-service English teacher training programs offered at Ecuadorian universities,
where many institutions offer theory-based courses such as linguistics, language acquisition, and
teaching methodology that require discussing theories in depth; therefore, lectures can be a helpful
and effective way to ensure understanding of the content, as McKeachie and Svinicki (2014)
suggest. On the other hand, pre-service teachers also study practical topics that include teaching
techniques, course planning, and test development. These areas are better taught through
collaborative tasks, problem-solving activities, and interactive work. Therefore, AL can be
particularly useful since it directly involves and supports hands-on learning (Cheng et al., 2019;
Koh, 2019; Seery, 2015).

To date, the opinions of pre-service teachers on their preferred AL activities and teaching practices
in English as a Medium instruction (EMI) have not been explored. This leads to disregarding the
perspectives of participants in teacher training programs when planning lessons. Moreover, no
information is available on the merits and demerits of using AL or lecturing practices in
Ecuadorian teacher education programs. This leaves teacher educators without enough evidence-
based guidance to adjust their teaching to meet the real needs of their students and to provide fair

and inclusive education for everyone.

This issue is particularly important in Ecuador, a country with a rich mix of ethnicities, teachers,
and students from a wide range of educational, cultural, geographic, and economic backgrounds
(Barragan et al., 2023). Additionally, the importance of gauging the participants' opinions and their
preferred educational practices holds significance since personalized learning has been a goal in
education in the last two hundred years (Tetzlaff et al., 2021). As Dockterman (2018) points out,
tailoring instruction to match students’ individual needs and strengths can help them learn more
effectively. Therefore, this study aims to revisit the effectiveness of EMI, current practices, and
identify effective practices, challenges, and needs of EMI teacher training in Ecuador.

1.1. English as a Medium of Instruction (EMI)

EMI can be defined as the use of the English language to teach a curriculum in countries where
English is not the main language of communication (Macaro et al., 2018). Recently, EMI has
witnessed a significant increase in higher education globally (Sorug¢ & Griffiths, 2018), but its use
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is more dominant at the primary and secondary levels within the Global South (Sah & Li, 2018).
This large-scale dominance is mainly due to a passion for going global and establishing a presence
in the international arena (Dearden & Macaro, 2016). In Latin America, studies show a gradual
adoption of EMI within the higher education system. For instance, in Chile, Reus (2020) reports
that EMI courses in engineering and finance generally produce academic outcomes comparable to
Spanish-medium courses, while also noting that the use of English introduces additional
considerations for course design and delivery. In Colombia, Tejada-Sanchez and Molina-Naar
(2020) describe how EMI is framed within broader internationalization agendas and emphasize
the importance of aligning institutional goals with classroom-level realities. In Mexico, case studies
examining bilingual and EMI-oriented programs in polytechnic universities (e.g., Castillo-Nava,
2022) show that EMI implementation remains in eatly stages, with some challenges, such as

English proficiency issues and a lack of teachers’ training.

In EMI, the most prominent hindering factor relates to language proficiency (Clegg & Simpson,
2016; Macaro et al., 2018). For example, in the UAE, Belhiah and Elhami (2015) report students
struggling to learn various subjects as a result of their low proficiency in English. Moreover, Byun
et al. (2011) report that EMI in Korea is enforced without attention to students’ proficiency and
institutional support; therefore, they recommend the examination of financial and human
resources at the institutional level before the implementation of EMI. Across Latin America, a
similar pattern is observed. A regional analysis by Aliaga-Salas and Pérez-Andrade (2023)
documents increasing institutional interest alongside persistent challenges related to student
preparedness, lecturer proficiency, and assessment practices. However, Ecuador is excluded from
this report, as studies on EMI in Ecuador are scarce.

In Ecuador specifically, EMI is present both in high schools through the teaching of Content and
Language Integrated Learning (CLIL) (Mendoza et al., 2020; Sanchez, 2024) and in certain higher
education institutions with the aim of improving students’ English language proficiency
(Teran Molina et al., 2024; Ortega-Auquilla et al., 2021). Moreover, the National University of
Education, the only teacher-training university in Ecuador, has adopted an EMI curriculum for its
English teacher-training program to ensure pre-service English teachers receive adequate exposure
to the English language (Universidad Nacional de Educacion, 2023). Nevertheless, the review of
literature on the use of EMI in Ecuador reveals only one reflection (Alcivar et al., 2019) and does
not cover EMI English teacher education. Given the absence of EMI research studies in Ecuador,
and that several studies highlight issues with students’ English proficiency (e.g., Barre-Parrales &
Villatuerte-Holguin, 2021; Guerrero Rodriguez & Moreira Baquerizo, 2025; Orosz et al., 2021),
investigating the challenges of using EMI and potential remedial actions in this field is warranted.

1.2. Active Learning (AL)

Active learning is commonly defined as a student-centered approach to teaching and learning (Lee
et al., 2018), where students read, write, discuss, and participate in higher-order thinking tasks such
as analysis, synthesis, and evaluation (Bonwell & Eison, 1991; Felder & Brent, 2009). These
activities contribute to the enhancement of learners' higher-order thinking skills, which are deemed
crucial 21st-century competencies (Al-Busaidi & Tuzlukova, 2021; Neisler et al., 2016). The
underlying principle of AL is rooted in constructivist and social constructivist learning theories,
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which perceive learning as a socially situated and context-specific process of meaning creation
(Patifio et al., 2023). In contrast to traditional approaches focused on knowledge transmission, AL
facilitates student learning by viewing learners as active participants in the process of learning
rather than passive recipients of the teacher's knowledge (Ertmer & Newby, 2013; Kane, 2004). In
this participatory approach, the teacher serves as a guide and facilitator rather than a transmitter
of knowledge (Oros, 2007).

Examples of AL practices include in-class writing as a productive way to engage students and
stimulate reflection, class discussions, problem solving, collaborative learning, cooperative
learning, project-based learning, case studies, guided design, debates, drama, role-playing, and
simulation (Bonwell & Eison, 1991; Felder & Brent, 2009; Lee et al., 2018). Hati and Afriazi (2019)
note that implementing active learning in the classroom can involve working in groups, which
makes students part of the learning process. This approach fosters critical thinking and
communication skills and sustains students’ interest and focus throughout the course (Ozer, 2020).

Moreover, studies suggest that innovative methodologies, such as collaborative and responsible
learning, flipped classrooms, and gamification, improve academic results and student satisfaction
(Da Silva Garcia et al., 2022; Sampedro et al.,, 2022) as AL tasks engage students intellectually,
socially, and physically (See Figure 1). On a different note, studies have shown that there is a
positive correlation between movement and learning (Ratey, 2008) and that AL strategies in
various subjects are associated with personal and academic gains, enhancing higher-order thinking
abilities, and promoting lifelong learning skills (Al-Busaidi & Tuzlukova, 2021; Nelson & Crow,
2014; Neisler et al., 20106). Furthermore, active students are more likely to generate new ideas and
establish connections with existing ones because they learn more when actively involved in
completing a learning task than when they passively listen to instruction (Ozer, 2020).

Figure 1. Dimensions of active learning

Intellectual
Engagement

Active
Learning

Source: Edwards, 2015, as cited in Vale & Barbosa, 2020

Despite the advantages of AL, transitioning from traditional lecture-focused pedagogy to an active
learning model has been a slow process, and researchers frequently cite lack of time to prepare for
such a transition as the primary reason for this slow rate of adopting active learning (e.g., Brownell
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& Tanner, 2012; Dancy & Henderson, 2008; Finelli et al., 2014; Henderson, 2008; Henderson et
al., 2011; Henderson & Dancy, 2007; Michael, 2007; Morales & Prince, 2019; Shadle et al., 2017,
Sturtevant & Wheeler, 2019; Tsang & Harris, 2016). Moreover, Jamison et al. (2014) argue that the
process of educational change is not clear and well-defined. Other obstacles that hinder the
adoption of active learning include insufficient preparation time, concerns about content coverage,
lack of support from colleagues, limited access to professional development opportunities, and
misalignment with instructor reward structures (Brownell & Tanner, 2012; Finelli et al., 2014;
Henderson, 2008; Shadle et al., 2017; Sturtevant & Wheeler, 2019).

Additionally, Gasmi and Al Nadabi (2023) found that AL poses challenges when there exist
insufficiencies in students’ critical thinking skills, unfamiliarity with the topics discussed in class,
workloads, and student anxiety. They further affirm that for AL to be successful, instructors need
to meticulously design their tasks and students need to take responsibility and contribute to
teamwork. Given that AL may enhance student anxiety and workload, recent research in large
public research-intensive institutions has focused on identifying ways to implement these methods
without exacerbating student anxiety (Cooper et al., 2018).

1.3. Lecturing

Although lectures have been described as dull, passive, outdated, and doomed to obsolescence
(DiPiro, 2009; Lumpkin et al., 2015), some studies show that the traditional lecture-based approach
remains a prevalent teaching method in higher education institutions (Abedi et al., 2019; Bligh,
2000; Brown & Race, 2005; Charlton, 2006; Davis & Minife, 2013; Garbin et al., 2022). One
argument in favor of lectures is that they are efficient for delivering substantial content knowledge
to a large audience (Bligh 2000; Brown & Race 2005; Charlton 2006). The proponents of the
lecture method argue that well-executed lectures can be informative, engaging, inspiring, and
transformative learning experiences (Charlton, 2006; Penson, 2012). Additionally, lectures may
offer a less cognitively demanding experience for students due to well-organized and systematically
presented content (Charlton 2006; Kirschner et al. 2006). As French and Kennedy (2017) state,
when designed and delivered expertly, one of the most important features of lectures is the capacity
to build a sustained and complex argument.

Lectures are thought to be effective since they provide an easy transition of knowledge to students
(Abdulbaki et al., 2018), provide clear, structured, and specific content (Kay et al., 2019), and are
likely the best way to conceptualize knowledge (Charlton, 2006). Moreover, Bligh (1971) suggests
that although lecturers do face psychological limitations concerning the attention span and
memory capabilities of students, concentration can be stimulated with enthusiasm from the
lecturer, by motivating students through interaction, and by ensuring that the material being
communicated is relevant and meaningful to the students. However, the lecturer’s skill and
commitment have a significant impact on their capacity to motivate students. Therefore, it has
been suggested to deliver lectures in conjunction with other tools to compensate for the
shortcomings of lectures, such as lack of engagement or critical thinking (Fry et al., 2008).

Other studies show that students find lectures interesting and valuable (Abdulbaki et al., 2018;
Charlton, 2000). Gysbers et al. (2011) note that students often indicate that they learn better,
engage more, and even enjoy themselves more when attending lectures. Moreover, some research
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suggests that lectures play an important role in developing skills in listening and note-taking, which
are thought to enhance the learning process (Charlton 2006). The capacity for lectures to develop
listening skills is often discussed in conjunction with the practice of student note-taking, which
some suggest has an important pedagogical function (Charlton, 2006; Hattie, 2015; Mueller &
Oppenheimer, 2014). Therefore, instead of completely abandoning lectures (Nordmann et al.,
2022), it has been recommended that lectures be used in conjunction with student-centered
activities (Ulimaz, 2021).

Nevertheless, there is a noticeable gap in the literature about Ecuadorian students’ preferred
teaching practices, either specific AL activities or lecturing, to be employed in classrooms.
Identifying such teaching practices is particularly important to ensure adaptable, reflective, and
equitable education. In the context of Teaching English as a Foreign Language (TEFL), active
learning is particularly important, as teacher training is a dynamic process that requires continuous
practice and interaction in various forms, such as case studies, problem-solving exercises, and
discussions. On the other hand, using lectures may also present advantages since pre-service
teachers are exposed to highly complex concepts that a lecturer in a lecture needs to elaborate on,
discuss, and summarize to ensure the safe transmission of the information to all participants.
Against this backdrop, the following research questions were posed:

1. What are the effective teaching practices in EMI teacher education?
2. What instructional needs do pre-service English teachers have in EMI education in
Ecuador?

3. What are the challenges associated with EMI teacher training in Ecuador?

2. Methodology

2.1. Research Design

To respond to the research questions, the researcher followed a mixed-method approach and
adopted the Sequential Explanatory Strategy. According to Mirhosseini (2020), a mixed-method
approach provides a more in-depth investigation of research questions as it allows for the
integration of positivist knowledge, quantitative research techniques, and contextualized
knowledge. Following the Sequential Explanatory Strategy, the data collection process began with
the collection of quantitative data to investigate students' preferred activities to be used in the
teaching process. Then, the researcher gathered qualitative data from the teacher educators to
gauge their perception about the challenges and benefits of those practices and their preferred
activities to enrich the findings and provide deeper insights.

2.2. Participants and Context

The focus of this study was to identify effective practices, challenges, and needs of EMI English
teacher training in Ecuador. Given this objective, a newly established teacher training university
that offers English teacher training in EMI was selected to serve as the context for this research
project due to its accessibility and relevance to the aims of this study. The participants consisted
of two groups of students (n=123) and university professors (n=5) at this university. The
participants' ages ranged from 21 to 27 in the students' group and from 34 to 55 in the teachers'
group. The participants' gender was not taken into account as it was not considered an influential
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factor. The students in this study were enrolled in various academic subjects related to English
teacher training from the fifth to ninth semester, and the professors were the instructors of those
subjects. The teacher educators were considered experts in English teacher education and their
experience in higher education ranged from 8 to 25 years.

2.3. Data Collection and Sampling

The data collection phase of this study involved two stages of quantitative and qualitative data
collection. The sampling method was convenience sampling and based on the participants'
availability, as suggested by Creswell and Creswell (2017). However, the professors in this study
were selected due to their extensive teaching experience and knowledge of pedagogical practices.
Upon agreement, five in-depth interviews were conducted with five instructors, each participating
in an approximately two-hour-long interview.

2.4. Quantitative Data Collection

To assess the students' needs regarding their desired teaching practices and activities used in class,
a survey questionnaire was designed and administered by the researcher. This questionnaire
included 10 items (see Annex A) and was constructed based on the reviewed literature, aiming to
identify effective teaching practices in EMI teacher training. In doing so, the questionnaire
prompted the students to choose their preferred activities and means of instruction in a particular
subject from a list of predetermined activities that included lectures and various AL activities. The
participants in this group also ranked the activities on a 7-point ranking scale from 1 (the least
desired) to 7 (the most desired). A different part of the questionnaire prompted students to suggest
other activities and provide reasons for their choice of activities in an open-ended item. Prior to
administration of the questionnaire, the researcher asked two colleagues to verify its validity and
then piloted this tool to a separate group of participants (N=20) to test the items for clarity. Upon
administration, the responses were collected using Google Forms, and the results were exported
into spreadsheets for data analysis.

2.5. Qualitative Data Collection

In addition to the survey, the researcher conducted five in-depth semi-structured interviews with
the teacher group of the participants. In this sense, the teachers were asked to categorize the
subjects they had taught into two categories: “theoretical” and “practical”. This categorization was
done to ensure the relevance of activities used in each subject, depending on how much a subject
includes theoretical or practical content. Categorizing and analyzing the data collected from the
students in the quantitative part of the data collection into two categories of practical and
theoretical subjects was also facilitated through this categorization. The participants were then
asked a series of questions (see Annex B) related to effective teaching practices, the challenges
involved, and the students’ needs. Each interview lasted for 1 hour on average.

2.6. Data Analysis

Before data analysis, the researcher categorized the students’ preferred activities collected through
the questionnaire into two categories of traditional lectures and active learning activities. The
researcher then performed reliability analysis and descriptive statistics analysis on the quantitative
data using the Statistical Package for Social Sciences (SPSS) version 21. To analyze the qualitative
data, the recordings obtained from the interviews were transcribed by the researcher using
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Microsoft Word. The researcher then used inductive coding in the same word processing software
to code the qualitative data. Upon coding, the codes were analyzed to identify similar themes. After
the analysis, the researcher categorized the discovered information into categories that reflected
the purpose of this study. The codes and categories were generated descriptively and constantly
refined in a codebook. To ensure validity, code-data consistency checks were conducted to verify
that each code accurately represented participants’ responses. In addition, negative case analysis
was employed to enhance the credibility and robustness of the coding process.

3. Results and discussion

3.1. Quantitative Analysis

To ensure the reliability of the questionnaire, the researcher conducted a reliability analysis test
using Cronbach's Alpha in SPSS. As evident in Table 1, the results indicated a coefficient of .78,
which proves acceptable reliability.

Table 1. Reliability Statistics
Cronbach’s Alpha N of Items

780 8

To shed light on students’ preferences for their favored teaching practices, descriptive statistics
analysis was performed. As presented in Figure 2, the students predominantly favored active
learning techniques, as only 20% of the participants selected lecturing, and 80% selected other
activities that involved active learning practices.

Figure 2
Students’ preferred teaching method

90
80
70
60
50
40
30
20
10

0

20

m Active Learning m Lecture

Source: Prepared by the author

As depicted in Figure 3, group discussions and lectures were rated as the most important activities
by the students in both practical and theoretical subjects. The third most important activity, as
perceived by students, was jigsaw reading in practical subjects and concept mapping in theoretical
subjects.
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Figure 3
Students' preferences for activities to be used in instruction
/ 5,9 5,9
6 ’ 5,59 5,6 ’ 5.3 5,63
4,8 4,8 065,02 5~ 48 49
5 ’ 4,2
3,9 ’
4
3
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Practical Subjects Theoritical Subjects
H Concept Mapping m Case Study B Group Discussion ® Microteaching
H Jigsaw Reading  ® Debate H Project M Lecture

Source: Prepared by the author

The students' comments regarding the reasons for choosing the top three activities in part 2 of the
questionnaire also reflected the importance of active learning techniques. For example, regarding
active learning activities, one student stated, "I chose those three [activities| because they ate
didactic [dynamic| ways of learning, and we also learn better through interaction". Another student
mentioned, "I learn better with those activities [AL], and also I feel more comfortable when I do
these activities". The preference for group discussions was echoed by a student who said, "Group
discussion because it is easier to help each other when we don’t understand something”, and
another who added, "I prefer group discussion because it helps me exchange ideas with my peers
and learn from them. I also feel more confident to speak in a second language when I have a
supporttive group".

A different student highlighted the social and educational benefits by saying, "Group discussion is
a great way to learn from each other and have fun. I can practice my speaking skills and interact
with my classmates in a friendly environment". On the other hand, the use of concept mapping
and jigsaw reading was appreciated for their cognitive benefits. One student noted, "I chose
concept mapping because it helps my memory retention about a topic", while another commented
on jigsaw reading by stating, "Jigsaw reading is an interaction tool when you are mandatory [forced)]
to share information that you know or read".

Despite the strong preference for interactive activities, the importance of lectures was also
emphasized. A student remarked, "Teacher explanation helps improve understanding. In my view,
those subjects have to be well explained due to the fact that they are kind of complicated to
understand". Another student noted,

Personally, I don't like to interact too much with my classmates unless it is something

related to the class, but I really like [it] when a teacher explains something in a clear way.
It’s easier to avoid misunderstandings and arguments with classmates due to our views.
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The third section of the survey questionnaire prompted students to recommend useful
activities to be included in TEFL classes. As depicted in Figure 4, the students mostly
recommended games, role-play activities, activities that involve the use of technology, flipped

learning activities, and hands-on activities.

Figure 4. Student's recommendation of activities to be used in class

USE OF
BOLE LAY LY N TECHNOLOGY
s Other Activities aNDcion
as Suggested by Students ACTIVITIES
FLIPPED
LEARNING

Source: Prepared by the author

3.2. Qualitative analysis

The interview questions prompted instructors to state their preferences regarding teaching
practices. As depicted in Figure 5, the group of professors in this study unanimously favored the
use of both active learning techniques and traditional lectures in virtually equal proportions,
regardless of the nature of the subject (whether practical or theoretical). This preference is also
reflected in their teaching practice. Regarding the activities preferred by the professors, nearly all
professors presented ideas similar to those of the students.

Figure 5
Instructors’ preference for teaching method
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3.3. Best practices in EMI teacher training in Ecuador

The data gathered through five in-depth interviews with the instructors of the subjects in TEFL
illuminated best practices to be used in EMI teacher training in Ecuador based on the instructors'
professional opinions. As presented in Figure 6, the teacher educators in this study mentioned
group work, jigsaw reading, graphic organizers, concept mapping, projects, and student
presentations. These activities were mentioned for both theoretical and practical subjects, as all
instructors expressed a strong desire to use lectures in their classes regardless of the nature of the
subject.

Figure 6. Best practices in EMI teacher training

e Group work
e Jigsaw reading

e Lecturing e Graphic organizers

Active

&— Lecture Ll —

¢ Explaining Complex Content e Concept mapping
* Projects

¢ Presentations

Source: Prepared by the author

Lectures were particularly valued for their ability to efficiently cover essential content, with one
participant stating, "There are a lot of topics that need to be covered for [the name of the subject]...
lectures help in covering essential content effectively”. Another participant highlighted the role of
lectures in clarifying complex concepts, noting, "Through these lectures, I can highlight and
emphasize concepts and their key associated characteristics that students need to master".
Facilitating understanding was another key reason for the use of lectures, with one participant
explaining, "I believe lectures facilitate learning because they involve presenting the most relevant
insights with the students in class".

Moreover, the instructors attributed various benefits to active learning and tended to incorporate
these strategies into their teaching. They reported high engagement, the opportunity to put
knowledge into practice, better retention of knowledge, higher motivation, and improved critical
thinking skills as key reasons for embracing active learning that could contribute to more equitable
education for all participants. One participant remarked, "Students actually like those activities
because they will be using the knowledge and skills they have acquired". Another echoed this
sentiment by stating: "They do enjoy active learning activities because they actually get to apply
what they’ve learned". Active learning was also praised for its convenience in putting knowledge
into practice. An instructor highlighted, "Students will need to apply [the content] through the
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creation of a project by the end of the semester". Another added, "They learn how to conduct
needs analysis and use that as a foundation to create contextualized English courses".

The collaborative nature of active learning was another key benefit, as students often worked
together on projects. One instructor mentioned, "Students work in groups of three or four to
create a micro-curricular project," while another noted, "We do a lot of sharing inside the class...
in small groups about these essential questions and then share their viewpoints as a whole class".
Active learning was also attributed to fostering critical thinking and problem-solving skills. One
instructor explained, "The students need to present the project and receive feedback to improve...
this process helps them develop their critical thinking skills".

Active learning is also considered highly effective in terms of knowledge retention. An instructor
commented, "I believe that active learning facilitates learning because it involves students in the
process, making them more likely to remember key ideas". Finally, instructors noted that active
learning increased student motivation and interest. One participant stated, "I think that students
become more aware of how the things they learn are actually helpful for them... it keeps them
motivated".

3.4. Challenges of lectures and active learning strategies

The instructor group of participants in this study identified various challenges associated with
lectures. As demonstrated in Figure 7 below, the participants highlighted student engagement
difficulties, limited student participation, retention challenges, addressing individual learning
needs, and unsuitable reading resources.

Figure 7. Challenges of lectures and active learning
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Regarding the issues of maintaining engagement, the instructors cited various reasons, including
the difficulty of the concepts presented in lectures, students' tendency toward active learning rather
than passive learning, and students questioning the usefulness of lectures for their future
professional endeavors. For instance, an instructor noted, "Students sometimes find the concepts
discussed during lectures challenging to understand, especially if their English proficiency is not
strong". A different participant asserted, “they [the students] question a lot the point of those
lectures ..... they think as teachers they should only learn how to teach”. The limited interaction
inherent in lectures was also a concern for the professors. A professor stated, "It would not be a
good idea to spend an entire class only lecturing... there’s limited interaction, which can lead to
passive learning". Another teacher added, “They [students] only pay attention for a couple of
minutes, then they start using their phones”.

In terms of retention, instructors expressed concerns that students might struggle to retain
information from lectures as they do not deem theoretical knowledge useful in their future careers.
One remarked, "If students are just listening and not actively engaged, they will very likely forget
what was discussed". Additionally, neatly all educators complained about students memorizing the
content only to pass the subject. One professor stated, “It’s like they don’t care, they just memorize
to pass the subject”. Regarding the reasons, one instructor remarked, “Sadly, it’s cultural, it all
starts from school [high school]”. Another teacher mentioned, “The subject is very abstract; you
don’t really see how it applies”. Regarding real-life application of the contents, a participant
highlighted, “Students are not aware that teaching and research are connected.... They only think
they need to teach”.

Another challenge of lectures highlighted by the professors was the availability of suitable materials
to be used in classrooms. One instructor stated, ““The language [of the books used as resources] is
too academic ...... I make my own materials, I make word banks for definition”. Another person
asserted, “There is no book for the subject I teach ..... I had to come to the library [to read and
tind books], make slides, get materials from other teachers”. Lectures were also seen as challenging
in terms of meeting individual learning needs. An instructor explained, "Some students find it
challenging to understand some concepts... this can make it difficult to address each student’s
individual learning needs during a lecture."

Regarding the challenges of active learning, the participants in this group highlighted several issues,
including, a lack of responsibility in some students, time constraints, students’ resistance toward
reading, and students’ low level of proficiency in English, which is the predominant language of
instruction at the university where this study was undertaken, issues related to preparation of
teaching materials, students’ subpar critical thinking skills, fatigue, and students dependence on
teacher explanation.

One of the main challenges mentioned was the pressure to cover the syllabus. Teachers frequently
mentioned challenges related to finishing the syllabus in the given time. For instance, a teacher
noted, "Sometimes I will need to rush to try to finish a topic earlier than I expected. So, time is
always an issue". Another significant challenge was the varying levels of student engagement and
participation. An instructor observed, "Some students, they are kind of laid back... probably they
don’t care that much". Another added, "I have faced challenges where some students don’t
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cooperate with their group members or don’t put in the work as much as necessary". In the same
vein, some participants considered shyness a prominent challenge when engaging students through
active learning techniques. A teacher notes, “Students are very timid and shy in this region, but
they’re not in [city] and [city]”. Another added, “Some speak with a very low volume .... Have a
lot of problems producing [speaking] .... Only speaking in short sentences”.

The preparation of materials for active learning activities was also highlighted as a time-consuming
process, especially when custom resources are needed to better benefit the students. One
participant mentioned, "The challenge would be related to material preparation. Sometimes I feel
like if I create my own materials, they will be more beneficial to the students". Another participant
added, “This semester I spent most of my time in the library trying to find resources for the subject
I'm teaching,” reflecting on the time-consuming nature of developing teaching materials. On a
different note, the issue of limited resources was further intensified by students’ dependence on
the teachers. As a professor mentioned, “Students expect me to read a book and give them a

summary .... they expect the teacher to do everything”.

Active learning often requires students to come to class prepared, which usually involves readin:
g q prep > y g
about the topic of that lesson. Nevertheless, the participants reported resistance toward readin
P > p p P g
from the students' side. As one instructor noted, "Students don’t like to read... For each topic, they
will need to do some reading in advance... I think, like for them sometimes it’s like a burden".
Another participant noted, “They don’t even read in their first language, let alone in English ....
% P > y guage, g
This is sadly a cultural issue”. Moreover, it was reported that students’ critical thinking skills were
underdeveloped. One instructor noted, “The ability to understand critical thinking, that’s a
problem”. Another added, “Students have very low-level cognitive skills”.

Notably, the participants attribute the shortcomings in students’ ability to think critically to their
prior experiences during their formative years and a mismatch between the environmental stimuli
they receive at and outside the university. As one participant asserted, “It’s about formation at
school, they are not exposed to critical thinking”. Another stated, “they are exposed to totally
different ideas in their personal life. They only use social media like TikTok to watch videos and
have fun, but when they come to the university, they suddenly have to learn about theories of
language teaching and research, which are cognitively demanding and quite the opposite of what
they are used to”.

Another challenge uncovered by the qualitative data relates to students' proficiency in English,
which is the language of instruction at the university where the study took place. Nearly all
participants complained about students' language proficiency and highlighted this issue as a main
factor that hinders students’ understanding and affects their participation in active learning
activities. As one participant remarked, ““They come to the university with zero English”. Another
participant added, “This subject is very challenging for 4th-semester students because their
language proficiency is not developed enough”.

Moreover, the instructors frequently cited fatigue when implementing active learning in their
classrooms. One participant noted, “I don’t really understand why they are tired because our class
is in the morning”. Another participant reflects, “Students do a lot, and they have to think and
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analyze’. Finally, a different participant concludes, “Thinking is a luxury they can’t afford ...
thinking is tiring”.

3.5. Discussion

This study aimed to identify the preferred teaching practices of students and teachers and the
challenges of incorporating AL and lectures in teaching. Both students and professors in this study
favored eclectic use of AL and lecturing as optimal practices to be used in teacher training through
EML. Specifically, the participants selected group discussions, lectures, and jigsaw reading activities
as their favored means of instruction, citing the interactional aspects of group work and jigsaw
reading, and praising lectures for their role in facilitating understanding of complex and abstract
concepts.

Additionally, students suggested incorporating games, role-play activities, exercises that involve
the use of technology, flipped learning, and hands-on activities, indicating a desire for diverse and
engaging methods that cater to different learning styles and preferences. While the overwhelming
majority (80%) of the student group in this study stated their preference for active learning, they
predominantly rated lectures in the top three preferred ways of instruction. Moreover, all
professors in this study recommended using lectures in conjunction with AL activities to ensure
that theoretical topics under discussion are adequately explained, clear, and understandable to
students.

As highlighted by the data, both active learning and lectures provide unrivaled benefits. The
benefits of AL in the context of pre-service TEFL teacher training include higher student
engagement, improved knowledge retention, enhanced critical thinking skills, increased
motivation, and putting knowledge into practice. This is in line with the study by Al-Busaidi and
Tuzlukova (2021). Moreover, active learning allows students to apply their knowledge in practical
situations, engage in meaningful discussions, analyze and criticize matters related to language
learning, and construct their own knowledge. This is especially beneficial for the participants of
this study since their personal life involves minimal critical thinking, serious discussions, and
reading. By the use of AL strategies, TEFL students can engage with the theory and practice of
teaching and learning and actively build knowledge that aids their future professional growth.

On the other hand, the results of this study indicate that traditional lectures remain a relevant tool
in the TEFL instructors' toolbox. This is in line with various previous studies that highlight the
importance of lectures in present times (Abedi et al., 2019; Bligh, 2000; Brown & Race, 2005;
Charlton, 2006; Davis & Minife, 2013). Lecturing is particularly useful in teaching academic
subjects in TEFL since it facilitates the understanding of complex concepts, offers clear and
structured explanations, is time-effective, and provides opportunities for instant feedback when
combined with question-and-answer sessions. This is in stark contrast with the description of
lectures as boring, ancient, and ineffective in some studies (DiPiro, 2009; Lumpkin et al., 2015),
and reaffirms that lectures remain relevant when used along with active learning (Ulimaz, 2021).
Moreover, this study identified that many pre-service teachers are not interested in reading
textbooks and depend on teacher explanations to learn, which further attests to the importance of
lectures to be used in classrooms.
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Nevertheless, implementing lectures and AL techniques in EMI classrooms poses some challenges
that require institutional support, which are similar to previous studies (Byun et al., 2011). The
challenges include students' uneven participation in group activities, shy students who avoid
interaction, time constraints, resistance toward reading, limited resources and teaching materials,
fatigue, and low levels of proficiency. As revealed by the literature review, time constraints and
preparing materials are common challenges of AL (Brownell & Tanner, 2012; Finelli et al., 2014;
Henderson, 2008; Shadle et al., 2017; Sturtevant & Wheeler, 2019). Moreover, the use of EMI
presented a persistent problem due to students’ low level of English language proficiency, which
aligns with the reviewed literature (Belhiah & Elhami, 2015; Clegg & Simpson, 2016; Macaro et al.,
2018). However, shyness, low levels of English proficiency, limited teaching materials that include
ovetly academic and difficult-to-read passages, and students' resistance toward reading were
identified by this study. The main challenges for traditional lectures include maintaining student
attention, engagement, and retention.

Lastly, the data from the study emphasize the importance of interaction, peer collaboration, and
practical engagement in the learning process; however, the continued benefits and relevance of
lectures along with the high valuation of this method by both students and instructors suggest that
while active learning should be the predominant approach, EMI classrooms should still involve
lectures to provide clarity on complex topics and to efficiently cover essential content.

4. Conclusions

In light of the findings of this study, some recommendations can be made. First and foremost, this
study emphasizes the salience of using lectures in conjunction with AL activities, especially in
theoretical subjects that involve abstract concepts. Therefore, it is recommended that instructors
integrate lectures and AL techniques such as games, group discussions, jigsaw reading activities,
and role-plays into their lesson plans to boost learning, retention, and classroom engagement.
Moreover, given the significance of delivering effective and engaging lectures, the researcher
recommends putting lectures in familiar contexts by introducing the contents of the lectures
through real-life examples. By doing so, the instructors can ensure their classroom practice
involves the engagement benefits of active learning while facilitating understanding of the
introduced content through contextualized lectures that leverage relatable real-life examples and
experiences. Moreover, since shyness, resistance toward reading, and overreliance on teachers were
identified as persistent challenges, the researcher recommends implementing interactive activities
such as reading circles and reading clubs through level-appropriate textbooks to address such
problems. It is worth noting that the issue of shyness in Ecuador goes beyond EMI and has been
identified in various other studies (e.g., Sahranavard Kalantar, 2024)

Secondly, integrating lectures with AL strategies is not a small feat. To achieve this, the results of
this study indicate that there is a pressing need for contextualized, localized, less academic, and
easier-to-read resources to be used as course materials and for intensive and extensive reading.
This is particularly important since Ecuadorian students tend to avoid reading. Hence, developing
pertinent resources for teaching, studying, and classroom use that leverage simple explanations
and include AL activities seems to be vital. Developing and promoting context-driven materials is
particularly in line with a new initiative called “decentering,” proposed by Hornby Trust that calls
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for creating and disseminating ideas based on the context and needs of relatively low-income
countries (Padwad & Smith, 2023).

Another matter that demands attention is the retention challenges of lectures. To address this
issue, many institutions use lecture capture technologies to record lectures in classrooms and store
them on a database to provide easy lifetime access to all students, and in many cases, the general
public. Since the use of lecture capture is common practice among academia, it is recommended
to leverage this technology in Ecuador to provide students with on-demand access to the lectures
presented in university classes. Lastly, it is worth noting that the present study was not conducted
without some limitations. One significant limitation of this study lies in the limited number of
recent studies reviewed regarding the effectiveness of lectures and their challenges. This may have
influenced the depth of the literature review done in this study. Another limitation may relate to
the nature of qualitative data collection, which poses limited generalizability of results to a broader
audience. Therefore, caution must be exercised when extending the results of this study to other
contexts. Hence, more studies are needed to gain a better understanding of teacher training
practices in EMI in Ecuador. Nevertheless, by identifying effective practices, challenges, and areas
of improvement in EMI English teacher education, this study provides a substantial contribution
to the available literature on EMI and invites more studies to be conducted in Ecuador in the
future. Finally, since this study points to overreliance of students on teacher explanation and
resistance toward reading that may have cultural roots, future studies may investigate the interplay
between culture as defined by the 6D model (Hofstede, 2011) and students' studying approach
and autonomy. Specifically, since teachers can be considered an authority figure in the classroom,
the Power Distance dimension of the 6D model can potentially be linked to students’ desire for a
top-down approach in learning that prevents autonomous reading or learning. The Uncertainty
Avoidance dimension can also be linked to students’ shyness and limited appetite for discovery-
based learning, as discovery breeds uncertain outcomes.

Funding

This research has no external funding.

Conflict of interests

The author declares that he does not have a conflict of interest.

Ethical implications

The institution where this study was conducted does not require approval of an ethics committee;
however, informed consent of the participants involved in the study was obtained before
conducting this study.

Authors' contribution

I hereby declare that I, Omid Kalantar, am the sole author of and contributor to this manuscript.

Declaration of generative Al-assisted

The author, Omid Kalantar, hereby declares that no Al tool has been consulted or used in any of
the stages of conducting this study, nor in its writing.

o90%0

Papeles ISSN: 0123-0670 ¢ ISSNE: 2346-0911 ¢ Vol. 17(34) 2025 * 2159



Omid Kalantar

References

Abdulbaki, K., Suhaimi, M., Alsaqqaf, A., & Jawad, W. (2018). The impact of using the lecture
method on teaching English at university. European Jonrnal of Education Studies, 4(5), 285-
302. https://doi.org/10.5281/zenodo.1238871

Abedi, P., Keshmirshekan, M. H., & Namaziandost, E. (2019). The comparative effect of flipped
classroom instruction versus traditional instruction on Iranian intermediate EFL learners'
English composition writing. Journal of Applied Linguistics and Langnage Research, 6(4), 43-56.
https:/ /www.jallr.com/index.php/JALLR/article/view/1036/pdf1036

Al-Busaidi, S., Tuzlukova, V. (2021). Skills for the 21st century in higher education in Oman.
Academia 1 etters, Article 199, 1-6. https://doi.org/10.20935/A1.199

Alcivar, G. C. L., & Torres, D. M. H. (2019). Uso de EMI en el sistema educativo ecuatoriano, una
reflexioén objetiva. Optuna Brava, 11(1), 1-11.

Aliaga Salas, L., Pérez Andrade, G. (2023). EMI in Latin America. In: Griffiths, C. (eds) The Practice
of English as a Medium of Instruction (EMI) Around the World. Second Language Learning and
Teaching. Springer, Cham. https://doi.org/10.1007/978-3-031-30613-6 9

Barragan Camacho, M. J., Campuzano Diaz, ]. M., Marriott Toledo, H. M., Yambay, K. A,,
Salvador Cisneros, K. A., Vaca Cardenas, M. E. (2023). The tapestry of EFL teachers in
Ecuador. In S. J. Newman, S. T. Gibson, D. Cajas, & H. Acosta (Eds.), Langnage
Education in Ecuador: Assessing Opportunities for Teaching and 1earning in a Developing Nation
(pp- 22-42). USFQ Press.

Barre-Parrales, P., & Villafuerte—HolguCn,]. (2021). English as a Foreign Language Instruction in

Ecuador: Implementation of the Content and Language Integrated-Learning during 2019-
2021. English Langnage Teaching Eduncational Journal, 4(2), 99-112.
https://doi.org/10.12928/eltej.v4i2.4295

Belhiah, H., & Elhami, M. (2015). English as a medium of instruction in the Gulf: When students
and teachers speak. Langnage policy, 14(1), 3-23. https://doi.org/10.1007/s10993-014-9336-
9

Bligh, D. (2000). What'’s the use of lectures? (5th ed.). San Francisco, CA: Jossey-Bass

Bligh, Donald A. (1971). What’s the use of lectures? Middlesex: Penguin Education

Bonwell, C. C., & Eison, J. A. (1991). Active learning: Creating excitement in the classroom. 1991 ASHE-
ERIC higher education reports. ERIC Clearinghouse on Higher Education, The George
Washington University.

Borda, E., Schumacher, E., Hanley, D., Geary, E., Warren, S., Ipsen, C., & Stredicke, L. (2020).
Initial implementation of active learning strategies in large, lecture STEM courses: Lessons

learned from a multi-institutional, interdisciplinary STEM faculty development
program. International Journal of STEM Education, 7(1), 1-18.
https://doi.org/10.1186/s40594-020-0203-2

Brown, S., & Race, P. (2005). Lecturing: A practical guide. Sterling, VA: Routledge

Brownell, S. E., & Tanner, K. D. (2012). Barriers to faculty pedagogical change: Lack of training,

time, incentives, and ... tensions with professional identity? CBE Life Sciences Education,
11(4), 339-346. https://doi.org/10.1187/cbe.12-09-0163

Byun, K., Chu, H., Kim, M., Park, I, Kim, S., & Jung, J. (2011). English-medium teaching in
Korean higher education: Policy debates and reality. Higher Education, 62(4), 431-449.
https://doi.org/10.1007/s10734-010-9397-4

o90%0

Papeles ISSN: 0123-0670 ¢ ISSNE: 2346-0911 ¢ Vol. 17(34) 2025 * 2159



https://doi.org/10.5281/zenodo.1238871
https://www.jallr.com/index.php/JALLR/article/view/1036/pdf1036
https://doi.org/10.20935/AL199
https://doi.org/10.1007/978-3-031-30613-6_9
https://doi.org/10.12928/eltej.v4i2.4295
https://doi.org/10.1007/s10993-014-9336-9
https://doi.org/10.1007/s10993-014-9336-9
https://doi.org/10.1186/s40594-020-0203-2
https://doi.org/10.1187/cbe.12-09-0163
https://doi.org/10.1007/s10734-010-9397-4

Omid Kalantar

Cajas, D., Chicaiza, V., & Cherres, K. (2023). How are we preparing future English teachers?: A
study of the curricular variations among selected EFL undergraduate programs. Kronos—
The Langnage Teaching Journal, 4(1), 20-30. https://doi.org/10.29166/kronos.v4i1.4237

Castillo-Nava, D. L., & Mora-Pablo, 1. (2022). English learning and teaching at a polytechnic
university in Mexico: Towards bilingual education? Profile: Issues in Teachers’ Professional
Development, 24(2), 185-199. https://doi.org/10.15446 /profile.v240n2.97530

Charlton, B. G. (2006). Lectures are such an efective teaching method because they exploit evolved

human psychology to improve learning. Medical Hypotheses, 67(6), 1261-1265.
https://doi.org/10.1016/j.mehy.2006.08.001

Cheng, L., Ritzhaupt, A. D., & Antonenko, P. (2019). Effects of the flipped classroom instructional
strategy on students’ learning outcomes: A meta-analysis. Educational Technology Research and
Develgpment, 67 (4), 793-824. https://doi.org/10.1007/s11423-018-9633-7

Clegg, J., & Simpson, J. (2016). Improving the effectiveness of English as a medium of instruction
in sub-Saharan Africa. Comparative Eduncation, 52(3), 359-374.
https://doi.org/10.1080/03050068.2016.1185268

Cooper, K.M., Downing, V.R. & Brownell, S.E. (2018). The influence of active learning practices

on student anxiety in large-enrollment college science classrooms. International Journal of
STEM Edncation 5(23): 1-18. https://doi.org/10.1186/540594-018-0123-6

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed methods
approaches. Sage Publications.

da Silva Garcia, F. W, Oliveira, S. R. B., & da Costa Carvalho, E. (2022). Application of a teaching
plan for algorithm subjects using active methodologies: An experimental report.

International — Journal — of  Emerging  Technologies  in  Learning,  17(7),  175-207.
https://doi.org/10.3991 /ijet.v17i07.28733

Dancy, M., & Henderson, C. (2008, October). Barriers and promises in STEM reform. In National
Academies  of  Science  Promising  Practices  Workshop (Vol. 15, pp.  1-17).
https://sites.nationalacademies.org/cs/groups/dbassesite/documents/webpage/dbasse

072636.pdf
Davis, K., & Minife, J. R. (2013). Ensuring gen y students come prepared for class; then leveraging

active-learning techniques to most effectively engage them. American Journal of Business and
Management, 2(1), 13-19. https://doi.org/10.11634/216796061706228
Dearden, J., & Macaro, E. (2016). Higher education teachers' attitudes towards English medium

instruction: A three-country comparison. Studies in second langnage learning and teaching, 6(3),
455-486. https://doi.org/10.14746/511t.2016.6.3.5

DiPiro, J. T. (2009). Why do we still lecture? Awmerican Journal of Pharmacentical Education, 73(8).
https://doi.org/10.5688%2Faj7308137

Dockterman, D. (2018). Insights from 200+ years of personalized learning. Npj Science of Learning,
3(15), 1-6. https://doi.org/10.1038 /s41539-018-0033-x

du Rocher, A. R. (2020). Active learning strategies and academic self-efficacy relate to both

attentional control and attitudes towards plagiarism. Active Learning in  Higher
Education, 21(3), 203-216. https://doi.org/10.1177/1469787418765515

Echavarria, R. R., & Orosz, A. (2021). Buen vivir and Changes in Education in Ecuador, 2006—
2016. Latin American Perspectives, 48(3), 119-
135. https://doi.org/10.1177/0094582X211009270

o90%0

Papeles ISSN: 0123-0670 ¢ ISSNE: 2346-0911 ¢ Vol. 17(34) 2025 * 2159



https://doi.org/10.29166/kronos.v4i1.4237
https://doi.org/10.15446/profile.v24n2.97530
https://doi.org/10.1016/j.mehy.2006.08.001
https://doi.org/10.1007/s11423-018-9633-7
https://doi.org/10.1080/03050068.2016.1185268
https://doi.org/10.1186/s40594-018-0123-6
https://doi.org/10.3991/ijet.v17i07.28733
https://sites.nationalacademies.org/cs/groups/dbassesite/documents/webpage/dbasse_072636.pdf
https://sites.nationalacademies.org/cs/groups/dbassesite/documents/webpage/dbasse_072636.pdf
https://doi.org/10.11634/216796061706228
https://doi.org/10.14746/sllt.2016.6.3.5
https://doi.org/10.5688%2Faj7308137
https://doi.org/10.1038/s41539-018-0033-x
https://doi.org/10.1177/1469787418765515
https://doi.org/10.1177/0094582X211009270

Omid Kalantar

Edwards, S. (2015). Active learning in the middle grades. Middle Schoo! Journal, 46(5), 26-32.
https://doi.org/10.1080/00940771.2015.11461922
Ertmer, P. A., & Newby, T. J. (2013). Behaviourism, cognitivism, constructivism: Comparing

critical features from an instructional design perspective. Performance Improvement Quarterly,
26(2), 43-71. https://doi.org/10.1002/piq.21143

Felder, R. M., & Brent, R. (2009). Active learning: An introduction. ASQ higher education brief, 2(4),
1-5. https://radow.kennesaw.edu/academic-
innovation/Combined%20Handouts%20Gammill.pdf

Finelli, C. J., Daly, S. R., & Richardson, K. M. (2014). Bridging the research-to-practice gap:
Designing an institutional change plan using local evidence. Journal of Engineering Education,
103(2), 331-361. https://doi.org/10.1002/jee.20042

Freeman, S., Eddy, S. L., McDonough, M., Smith, M. K., Okoroafor, N., Jordt, H., Wenderoth,
M. P. (2014) Active learning increases student performance in science, engineering, and
mathematics.  Proceedings of the National Academy of  Science, 111(23), 8410-8415.
https://doi.org/10.1073 /pnas.1319030111

French, S., & Kennedy, G. (2017). Reassessing the value of university lectures. Teaching in higher
education, 22(6), 639-654. https://doi.org/10.1080/13562517.2016.1273213

Fry, H., Ketteridge, S. & Marshall, S. (2008). A handbook for teaching and learning in higher education:
enhancing academic learning. Routledge.

Garbin, F. G. d. B, ten Caten, C. S., & Jesus Pacheco, D. A. d. (2022). A capability maturity model
for assessment of active learning in higher education. Journal of Applied Research in Higher
Education, 14(1), 295-316. https://doi.org/10.1108 /JARHE-08-2020-0263

Gasmi, A. A., & Al Nadabi, Z. S. (2023). An Exploratory Study of Learners’ Perceptions About
the Effectiveness of Active Learning Approaches. Journal of Language Teaching and
Research, 14(5), 1223-1232. https://doi.org/10.17507/jltr.1405.10

Guerrero, S. E., & Baquerizo, A. S. M. (2025). Ecuadorian EFL teachers’ experiences in fostering

students’ English-speaking skills: Insights into strategies and challenges in public and
private schools. UNESUM-Ciencias. Revista Cientifica  Multidisciplinaria, 9(2).
https://doi.org/10.47230 /unesum-ciencias.v9.n2.2025.124-136

Gysbers, V., Johnston, J., Hancock, D., & Denyer, G. (2011). Why do Students still Bother Coming
to Lectures, When Everything is Available Online? Infernational Journal of Innovation in Science
and Mathematics Eduncation, 19(2), 20-306.
https://openjournals.library.sydney.edu.au/index.php/CAL/article/view /4887

Hati, G. M., & Afriazi, R. (2019). Active learning training: Shifting the attention toward students’
active learning. KnE Social Sciences, 3(14), 295-303.
https://doi.org/10.18502/kss.v3i14.4316

Hattie, J. (2015). The applicability of visible learning to higher education. Scholarship of Teaching and
Learning in Psychology, 1(1), 79-91. https://doi.org/10.1037 /50000021

Henderson, C. (2008). Promoting instructional change in new faculty: An evaluation of the physics
and astronomy new faculty workshop. Awmerican Journal of Physics, 76(2), 179-187.
https://doi.org/10.1119/1.2820393

Henderson, C., & Dancy, M. (2007). Barriers to the use of research-based instructional strategies:

The influence of both individual and situational characteristics. Physical Review Special
Topics—DPhysics Education Research, 3(2), 1-14.
https://doi.org/10.1103/PhysRevSTPER.3.020102

o90%0

Papeles ISSN: 0123-0670 ¢ ISSNE: 2346-0911 ¢ Vol. 17(34) 2025 * 2159



https://doi.org/10.1080/00940771.2015.11461922
https://doi.org/10.1002/piq.21143
https://doi.org/10.1002/jee.20042
https://doi.org/10.1073/pnas.1319030111
https://doi.org/10.1080/13562517.2016.1273213
https://doi.org/10.1108/JARHE-08-2020-0263
https://doi.org/10.17507/jltr.1405.10
https://doi.org/10.47230/unesum-ciencias.v9.n2.2025.124-136
https://openjournals.library.sydney.edu.au/index.php/CAL/article/view/4887
https://doi.org/10.18502/kss.v3i14.4316
https://doi.org/10.1037/stl0000021
https://doi.org/10.1119/1.2820393
https://doi.org/10.1103/PhysRevSTPER.3.020102

Omid Kalantar

Henderson, C., Beach, A., & Finkelstein, N. (2011). Facilitating change in undergraduate STEM
instructional practices: An analytic review of the literature. Journal of Research in Science
Teaching, 48(8), 952-984. https://doi.org/10.1002/tea.20439

Hofstede, G. (2011). Dimensionalizing cultures: The Hofstede model in context. Online readings in
psychology and culture, 2(1), 1-26. https://doi.org/10.9707/2307-0919.1014

Jamison, A., Kolmos, A. and Holgaard, J. E. (2014). Hybrid Learning/ an integrative approach to

engineering education.  Journal  of  Engineering  Education, 103  (2):  253-273.
https://doi.org/10.1002/jee.20041

Kane, L. (2004). Educators, learners and active learning methodologies. International Journal of
Lifelong Education, 23(3), 275-286. https://doi.org/10.1080/0260/37042000229237

Kay, R., MacDonald, T., & DiGiuseppe, M. (2019). A comparison of lecture-based, active, and
flipped classroom teaching approaches in higher education. Journal of Computing in Higher
Education, 31, 449-471. https://doi.org/10.1007/s12528-018-9197-x

Kirschner, P. A., Sweller, J., & Clark, R. E. (2006). Why Minimal Guidance During Instruction
Does Not Work: An Analysis of the Failure of Constructivist, Discovery, Problem-Based,
Experiential, and Inquiry-Based Teaching. Educational — Psychologist, 41(2),  75-86.
https://doi.org/10.1207/15326985ep4102 1

Koh, J. H. L. (2019). Four pedagogical dimensions for understanding flipped classroom practices

in higher education: A systematic review. Educational Sciences: Theory and Practice, 19(4), 14-
33. https://eric.ed.gov/?id=FE]1233134
Lee, D., Morrone, A. S., & Siering, G. (2018). From swimming pool to collaborative learning

studio: Pedagogy, space, and technology in a large active learning classroom. Educational
Technology Research and Development, 66, 95-127. https://doi.org/10.1007/s11423-017-9550-
1

Lumpkin, A., R. M. Achen, & R. K. Dodd. (2015). Student perceptions of active learning. College
Student Journal 49(1): 121-133. https://eric.ed.gov/?id=E]1095532

Macaro, E., Cutle, S., Pun, J., An, J., & Dearden, J. (2018). A systematic review of English medium
instruction in higher education. Langnage teaching, 51(1), 36-76.
https://doi.org/10.1017/S0261444817000350

McKeachie, W. J., & Svinicki, M. (2014). Teaching Tips: Strategies, Research, and Theory for
College and University Teachers (14th ed.). Boston: Houghton Mifflin.

Mendoza, J. L. A., Padilla, Y. N. P., & Padilla, N. M. P. (2020). Educacién bilingtie en un contexto
CLIL, una propuesta de intervencion en FEcuador. Ciencia Digital, 4(1), 321-333.
https://doi.org/10.33262/ cienciadigital.v4i1.1060

Michael, J. (2007). Faculty perceptions about barriers to active learning. College Teaching, 55(2), 42—
47. https://doi.org/10.3200/CTCH.55.2. 42-47

Mirhosseini, S. A. (2020). Doing qualitative research in langnage education. Springer Nature.

Morales, J. C., & Prince, M. J. (2019). Promoting lasting change in teaching practices through a
summer immersion faculty development program. International Journal of Engineering
Education, 35(3), 968-985.

Mueller, P. A., & Oppenheimer, D. M. (2014). The pen is mightier than the keyboard: Advantages
of longhand over laptop note taking. Psychological  science, 25(6), 1159-1168.
https://doi.org/10.1177/0956797614524581

Neisler, O., Clayton, D., Al-Barwani, T., Al Kharusi, H., & Al-Sulaimani, H. (20106). 21st century
teacher education: Teaching, learning and assessment of critical thinking skills at Sultan

o90%0

Papeles ISSN: 0123-0670 ¢ ISSNE: 2346-0911 ¢ Vol. 17(34) 2025 * 2159



https://doi.org/10.1002/tea.20439
https://doi.org/10.9707/2307-0919.1014
https://doi.org/10.1002/jee.20041
https://doi.org/10.1080/0260/37042000229237
https://doi.org/10.1007/s12528-018-9197-x
https://doi.org/10.1207/s15326985ep4102_1
https://eric.ed.gov/?id=EJ1233134
https://doi.org/10.1007/s11423-017-9550-1
https://doi.org/10.1007/s11423-017-9550-1
https://eric.ed.gov/?id=EJ1095532
https://doi.org/10.1017/S0261444817000350
https://doi.org/10.33262/cienciadigital.v4i1.1060
https://doi.org/10.1177/0956797614524581

Omid Kalantar

Qaboos University. In Redefining Teacher Education for the Post-2015 Era: Global Challenges and
Best Practices (pp. 77-95). Nova Science Publishers, Inc.

Nelson, L. P., & Crow, M. L. (2014). Do active learning strategies improve students' critical
thinking? Higher Education Studies, 4(2), 77-90. https://doi.org/10.5539 /hes.v4n2p77

Nordmann, E., Hutchison, J., & MacKay, J. R. (2022). Lecture rapture: The place and case for
lectures in the new normal Teaching in  Higher  Eduncation, 27(5), 709-716.
https://doi.org/10.1080/13562517.2021.2015755

O’Leary, E. S., Shapiro, C., Toma, S., Sayson, H. W., Levis-Fitzgerald, M., Johnson, T., & Sork, V.
L. (2020). Creating inclusive classrooms by engaging STEM faculty in culturally responsive
teaching  workshops. International ~ Journal — of  STEM  education, 7, 1-15.
https://doi.org/10.1186/s40594-020-00230-7

Oros, A. L. (2007). Let's debate: Active learning encourages student participation and critical
thinking. Journal of Political Sczence Education, 3(3), 293-311.
https://doi.org/10.1080/15512160701558273

Orosz, A., Monzon, M., & Velasco, P. (2021). Ecuadorian teachers' perceptions of teaching

English: Challenges in the public education sector. International Journal of 1earning, Teaching
and Edncational Research, 20(3), 229-249. https://doi.org/10.26803 /ijlter.20.3.14

Orosz, A., Ortega Auquilla, D. P., Monzén, M., & Sarango Solano, F. E. (2018). El aprendizaje
activo para las clases de inglés como lengua extranjera. (Report No. 3). Universidad

Nacional de Educacién.
http://201.159.222.12:8080/bitstream/56000/451 /3 / cuadernos%20de%20P.E.%203.pd
f

Ortega-Auquilla, D., Sigiienza-Garzon, P., Cherres-Fajardo, S., & Bonilla-Marchan, A. (2021). An
overview of undergraduate students’ perceptions on content-based lessons taught in

English: An exploratory study conducted in an Ecuadorian university. Revista
Publicando, 8(29), 65-78. https://doi.org/10.51528/rp.vol8.id2183

Oczer, S. (2020). The effect of active learning on achievement and attitude in vocational English
coutse. Inguiry in Education, 12(2), 1-19. http://hdLhandle.net/20.500.11787/1555

Padwad, A. and Smith, R., eds. (2023) Decentring ELT: practices and possibilities. AINET Association
of English Teachers; A.S. Hornby Educational Trust. ISBN 9788193068441

Patifio, A., Ramirez-Montoya, M. S., & Buenestado-Fernandez, M. (2023). Active learning and
education 4.0 for complex thinking training: analysis of two case studies in open
education. Swart Learning Environments, 10(1), 8. https://doi.org/10.1186/s40561-023-
00229-x

Penson, P. E. (2012). Lecturing: A lost art. Currents in Pharmacy Teaching and 1earning, 4(1), 72-76.
https://doi.org/10.1016/.cptl.2011.10.010

Ratey, J. J. (2008). Spark: The revolutionary new science of exercise and the brain. Hachette Digital.

Reus, L. (2020). English as a medium of instruction at a Chilean engineering school: Experiences

in finance and industrial organization courses. Studies in Educational Evaluation, 67, Article
100930. https://doi.org/10.1016/j.stueduc.2020.100930
Robles, J. M. S., & Torres-Muros, L. (2017). Aprendizaje activo para la ensefianza del medio

natural: Una experiencia vivencial sobre el Ecuador megadiverso. Mamakuna, 5, 47-53.
https://revistas.unae.edu.ec/index.php/mamakuna/article /view/194

o90%0

Papeles ISSN: 0123-0670 ¢ ISSNE: 2346-0911 ¢ Vol. 17(34) 2025 * 2159


https://doi.org/10.5539/hes.v4n2p77
https://doi.org/10.1080/13562517.2021.2015755
https://doi.org/10.1186/s40594-020-00230-7
https://doi.org/10.1080/15512160701558273
https://doi.org/10.26803/ijlter.20.3.14
https://doi.org/10.51528/rp.vol8.id2183
http://hdl.handle.net/20.500.11787/1555
https://doi.org/10.1186/s40561-023-00229-x
https://doi.org/10.1186/s40561-023-00229-x
https://doi.org/10.1016/j.cptl.2011.10.010
https://doi.org/10.1016/j.stueduc.2020.100930
https://revistas.unae.edu.ec/index.php/mamakuna/article/view/194

Omid Kalantar

Sah, P. K., & Li, G. (2018). English Medium Instruction (EMI) as linguistic capital in Nepal:
Promises and realities. International Multilingual ~ Research  Journal, 12(2), 109-123.
https://doi.org/10.1080/19313152.2017.1401448

Sahranavard Kalantar, O. (2024). Factors affecting shyness in EFL classrooms. Iranian Journal of
Langnage Teaching Research, 12(3 (Special Issue)), 67-91.
https://doi.org/10.30466/ijltr.2024.121577

Sanchez, M. E. V. (2024). The Implementation of CLIL to Enhance Oral Communication Skills
in Undergraduate Students. Research Club Scientia, 2(1), 17-26.
https://doi.org/10.65415/rcs.v2il.13

Seery, M. K. (2015). Flipped learning in higher education chemistry: emerging trends and potential
directions. Chemistry Education Research and Practice, 16(4), 758-768.
https://doi.org/10.1039/C5RPO0136F

Shadle, S. E., Marker, A., & Earl, B. (2017). Faculty drivers and barriers: Laying the groundwork
for undergraduate STEM education reform in academic departments. International Journal of
STEM Eduncation, 4(8), 1-13. https://doi.org/10.1186/s40594-017-0062-7

Sorug, A., & Griffiths, C. (2018). English as a medium of instruction: Students’ strategies. F/z
Journal, 72(1), 38-48. https://doi.org/10.1093/elt/ccx017

Sturtevant, H., & Wheeler, L. (2019). The STEM faculty instructional barriers and identity survey
(FIBIS): Development and exploratory results. International Journal of STEM Education,
6(35), 1-22. https://doi.org/10.1186/s40594-019-0185-0

Tejada-Sanchez, 1., & Molina-Naar, M. (2020). English medium instruction and the
internationalization of higher education in Latin America: A case study from a Colombian
university. Latin American Journal of Content & Language Integrated 1earning, 13(2), 339-367.
https://doi.org/10.5294/1aclil.2020.13.2.8

Teran Molina, D. V., Villalta Alarcén, F. J., & Mourad, A. S. (2024). La implementacién de AICLE
para mejorar las habilidades de comunicacién oral en estudiantes de pregrado de una

universidad publica ecuatoriana. Revista InveCom, 4(2), 1-12.
https://doi.org/10.5281/zenodo.10693802

Tetzlaff, L., Schmiedek, F., & Brod, G. (2021). Developing personalized education: A dynamic
framework. Educational Psychology Review, 33, 863-882. https://doi.org/10.1007/s10648-
020-09570-w

Tsang, A., & Harris, D. M. (2016). Faculty and second-year medical student perceptions of active

learning in an integrated curriculum. Adpances in Physiological Education, 40(4), 446—453.
https://doi.org/10.1152/advan.00079.2016

Ulimaz, A. (2021). Pengembangan Bahan Ajar Berbasis Inkuiri Terbimbing pada Mata Kuliah
Teknologi  Pengolahan  Limbah.  Jumal — Pendidikan — Hayati,  7(3), 159-170.
https://jurnal.upk.ac.id/index.php/JPH/article/view/1594

Universidad Nacional de Educacion. (2023). Malla curricnlar PINE. https://unae.edu.ec/wp-
content/uploads/2023/12/MATLLA-CURRICULAR-PINE.pdf

Vale, 1., & Barbosa, A. (2020). Mathematics & movement: The gallery walk strategy. In G. S.
Carvalho & P. Palhares, F., Azevedo, & C. Parente (Eds.), Improving children’s learning and
well-being (pp. 7-22). Centro de Investigacao em Estudos da Crianca/Instituto de Educagio.

o90%0

Papeles ISSN: 0123-0670 ¢ ISSNE: 2346-0911 ¢ Vol. 17(34) 2025 * 2159


https://doi.org/10.1080/19313152.2017.1401448
https://doi.org/10.30466/ijltr.2024.121577
https://doi.org/10.65415/rcs.v2i1.13
https://doi.org/10.1039/C5RP00136F
https://doi.org/10.1186/s40594-017-0062-7
https://doi.org/10.1093/elt/ccx017
https://doi.org/10.1186/s40594-019-0185-0
https://doi.org/10.5294/laclil.2020.13.2.8
https://doi.org/10.5281/zenodo.10693802
https://doi.org/10.1007/s10648-020-09570-w
https://doi.org/10.1007/s10648-020-09570-w
https://doi.org/10.1152/advan.00079.2016
https://jurnal.upk.ac.id/index.php/JPH/article/view/1594
https://unae.edu.ec/wp-content/uploads/2023/12/MALLA-CURRICULAR-PINE.pdf
https://unae.edu.ec/wp-content/uploads/2023/12/MALLA-CURRICULAR-PINE.pdf

Omid Kalantar

Annex A. Student Preference Questionnaire

Part 1.

In this part, you will read about some practices and activities that teachers use in their classes.
Please read each activity carefully because you will be asked to rate them according to your
preference as the recipient of those activities.

Lecture/Teacher presentation and explanation
Definition: The teacher explains the concept orally, and students listen.

Debate
Definition: The class is divided into groups, and each group is assigned to research a concept,
discuss it in their group, and then defend their arguments in a debate.

Group Discussions
Definition: The class is divided into groups, and each group is assigned to research a concept and
discuss it in their group. Then, share the results with the class.

Jigsaw reading
Definition: Students are divided into groups, where each group reads about a concept. Then, the
groups share their knowledge and insights with each other.

Microteaching
Definition: Students prepare and deliver short teaching sessions to peers, incorporating specific
concepts and principles taught in class.

Case Studies
Definition: The teacher presents real or hypothetical scenarios for students to analyze, discuss,
and propose suitable solutions or strategies based on the concepts introduced in class.

Mind Mapping
Definition: Students create visual mind maps by drawing or writing on paper to illustrate
connections between different concepts.

Part 2.
1. Which do you prefer?
Select
Lecture
Other activities mentioned above

2. Rate each activity according to your preference from 7 (you love to have in your class) to 1
(you dislike to have in your class).

Mind Mapping

Case Studies
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Group Discussion
Microteaching

Jigsaw reading

Debate

Lecture/teacher explanation
Mind Mapping

Case Studies

Group Discussion
Microteaching

Jigsaw reading

Debate

Lecture/teacher explanation

Part 3.
Explain why you have chosen the top three activities.

Annex B. Interview Guide
Warm-up and the Subjects Taught
e Can you describe the subject you teach? Are these subjects mainly theoretical, practical,
or a combination of both?
e Does the nature of the subject influence the way you teach?
Teaching Methods Used
e What teaching methods do you usually use in this subject, lectures, active learning
activities, or both?
e Can you give examples of the specific activities or strategies you use, and why you chose
them?
Experience With Lectures in EMI
e What are the benefits of delivering lectures in EMI?
e What challenges do students face when learning through lectures?
Experience With Active Learning in EMI
e How do students respond to active learning activities when the instruction is in English?
e What benefits and challenges have you observed when using active learning in EMI?
Context-Specific Challenges
e Are there any contextual factors (student proficiency, classroom culture, resources, class
size, materials, etc.) that affect your ability to use lectures or active learning in EMI?
Overall Comparison and Reflection
e In your experience, which approach, lectures or active learning, is more effective for your
EMI subject, and why?
e Is there anything else about your context that affects how you balance lectures and active
learning?
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